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Introduction

Student engagement in student voice activities increasingly receives attention in Scottish
Higher Education (HE) as best practice in Quality Enhancement in an ever-evolving field of
education (Quality Assurance Agency [QAA], 2012). Student engagement participation and
extra-curricular student voice activity is often through democratically elected student
representatives, who are trained, elected, and supported by their students’
association/union/guild. The relevance, meaningfulness and experience of these student
representatives supported by students’ associations is discussed frequently in policy spaces
and within organisations, yet the literature exploring the experiences of these elected roles
across institutions evidences a gap between research and professional practices. This paper
examines existing research within student engagement to justify why there is a need to
explore this area of student representation in a rigorous manner for the benefit of institutions,
students’ associations and the betterment of the student experience during a financially
challenging period for the sector. Although this paper will focus on the Scottish context, it is
hoped that points made within this paper will be applicable for providers across the United
Kingdom (UK).

The primary function of a students’ association, union or guild (referred throughout the rest
of this paper as students’ associations) - as set out in legislation within the UK - is to be the
representative body for all students at an institution (Education Act 1994, Part 2). A key part
of such a representative body are the democratically elected officers who stand to be the lead
representatives for students at their institution — either as a sabbatical from their studies (or
at the end of their academic journey) for typically one full academic year, or alongside their
studies as often ‘part-time’ officers — in positions that will cover:

“..all the output students want from their Student Union (SU) as well as having enough
diversity within [their] remit that they can attract a wide variety of students leaders.”
(NUS, 2022)

The officer structure will be set out within articles of association or a constitution, which will
serve as governing documentation for a students’ association who are often registered
charities obliged to follow charity law (see Charities Act, 2011) in line with their national
regulators (see Charity Commission, 2023, OSCR, 2025 and Charity Commission of Northern
Ireland, 2019). These structures will usually not be routinely reviewed except during an
organisation-wide democracy or governance review, usually undertaken by an external
consultancy company (see Halpin Partnership, 2023 and Beyond the Blue, 2023). Democracy
or governance reviews continue to be well utilised by students’ associations to examine
representative and organisational structures in students’ associations (see Day, 2021)
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alongside the need to review governing documentation on a frequent basis (see Education
Act 1994, Part 2). Despite this significant usage, scholarly work into such reviews is severely
limited, however, due to the frequency of their use and constant development — one only
needs to type the term ‘democracy review students unions’ to see this frequency — their
effectiveness seems apparent. Looking at recently undertaken democracy reviews, they have
been commissioned to take into consideration the changes in student demographics (UWTSD
Students' Union, 2023), students indicating change is needed (Durham SU, 2021) and making
sure processes are relevant and accessible to their members’ needs (UWSU, 2022). The aims
of such reviews relate to the idea of a students’ association needing to be reflective of the
student body they represent and their needs. This ties into a concept discussed in student
engagement research by Alex Bols known as representativeness (Bols, 2017).

Primarily focusing on representatives at a course level, Bols hypothesized that for course
representatives to be fully representative they needed to not only reflect the needs and views
of the student cohort but also reflect the student cohort demographically (Bols 2017, p.2).
Considering elected student officers are the highest form of student representatives that can
exist within students’ associations, it would make sense to explore how representative these
students are.

Despite their prominence within student associations, this is an area of research in which
more perspectives on the elected student officer role would be useful to add to literature
considering the importance placed on their positions within HE. The nature of student politics
(see Brooks, 2016 and Mpanza et al., 2019) and the typology of students participating in such
roles (see Brooks et al., 2016a and Mercer-Mapstone et al., 2021) does provide insight into
those who choose to run for such positions but does not investigate how representative these
roles are. Considering the vast research in existence, the importance of representatives within
HE (Bols, 2020) and how student voices can be effectively used to evaluate engagement at
their institutions and beyond (see Austen 2020 and Bols 2020, 72), how representative these
roles are is only just beginning to be considered within research (see McStravock, 2022 and
Cuthbert, 2022) in relation to Bols’ concept (Bols, 2017). This gap indicates there is still
significant scope to contribute to this section of student engagement literature.

Another prominent reason for exploring the representativeness of elected student officers is
that within the UK, funding to colleges and universities continues to be strained. The
continuous announcement of funding cuts within the Scottish sector alone (see Learmonth,
2023, Scottish Funding Council [SFC], 2021, Scottish Funding Council, 2022a and Scottish
Funding Council, 2022b) demonstrates financial resourcing is becoming an increasingly highly
sought commodity in education.

As well as the need to justify the expenditure given to them, Scottish Further and HE
Institutions are beginning to look to the future of how post-16 education is delivered in
Scotland, thanks to the review undertaken by the Scottish Government to move to a more
tertiary education model in the country (Scottish Government, 2022) and how this model
would be funded (Fraser, 2023). With a significant amount of students’ association funding
coming from a block grant from their partner institution (see Day, 2021), Scottish students’
associations attached to either colleges or universities need to ensure they are demonstrating
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the impact their work has on students so that the funding needed to have such impact
continues. With representation of students being the primary function of these organisations
(Education Act 1994, Part 2), it would be appropriate and timely to examine
representativeness within the current climate which could have important implications in
ensuring that education institutions best serve their students.

Literature Review

Although representativeness of elected student officers is under-researched, aspects of wider
student engagement literature can help develop an understanding of the topic before moving
onto exploring student engagement theory into practice.

Student Engagement Theory

Within student engagement research, four key dimensions of student engagement have been
identified throughout research — academic engagement with the learning process, social
engagement within and outwith the classroom, cognitive engagement to enable enhanced
understanding of learning, and affective engagement caused by students’ emotional response
to what they are engaging with (Finn & Zimmer,2012, pp.102-103). There is no set definition
for this area of work (Trowler 2010, p.7-8) with challenges faced being able to articulate:

“..the focus of engagement...and whether student engagement is seen as a
precondition/influence, a process or an outcome” (Bovill 2017, p.1).

This lack of definition can lead to an inability to “improve, increase, support and encourage”
(Buckley 2014, p.2) student engagement. It is therefore essential to give clear definitions in
research so “all involved are clear which area of student engagement is being explored” (Lowe
& El Hakim 2020, p.8) and its prospective impact is clear.

Despite issues with definition, student engagement literature has continued to grow, with
researchers looking to better understand the student experience urged to:

“...continue to pursue a reflective and critical approach to student engagement,
together with appropriate research and scholarship” (Lowe 2023, p.11).

To aid understanding, data gathered through surveys can measure student satisfaction
alongside comparison with other institutions (Bryson 2014, pp.236-237) and frameworks can
be used to evaluate and “account for a multi-faceted concept of effectiveness in student
engagement” (Wilson et al., 2022, p.845) activities. Institutions have also been encouraged to
use data to understand “the type of students a university has...[which] will help with
overcoming some of the potential barriers” (Crabtree 2023, p.15) existing for students to
engage with university life. Data has also been used during and following the COVID-19
pandemic. Lockdowns’ impact on student satisfaction and wellbeing has been heavily
examined (Marchlinksa et al., 2023; ONS, 2020) and additionally affected student engagement
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as a concept in that these “significant shifts and chaos...[being] the greatest quick-to-emerge
catalyst for rethinking and developing” (Lowe 2023, p.11) this area of work. This may mean
that student engagement theory requires re-examination, thus research continues to be
undertaken in order for HE Institutions to continue to maintain student satisfaction, perform
well in cross-institutional surveys such as the National Student Survey, and continue to attract
students.

For the purposes of clarity for the remainder of this literature review, student engagement
will be defined as activities outwith the classroom. To establish the importance and relevance
of exploring Bols’ work through elected student officers, the following topics of student
engagement in practice will be explored as follows:

e Extracurricular Activities

e Representation and Student Voice

e Representativeness

e Students’ Associations and Student Officers

e Representativeness of Elected Student Officers

Extracurricular activities

Extracurricular activities (ECA) can be seen as the “cultural, voluntary and sporting activities
organised within the university” (Stevenson and Clegg 2011, p.232) and like student
engagement theory, its’ definition is “overly broad since it allows virtually anything outside of
the regular curriculum to be considered” (Bartkus et al., 2012, p.695) an ECA, meaning that
clarity of meaning when discussing ECA’s is crucial.

Despite the above challenges, the positive impact of involvement in ECAs is well documented.
The link between social interaction and success in education has been attributed to preventing
drop out (see Tinto, 1975), improvement in academic performance (O’'Dea 1994, pp.26-27),
expansion of social circles (Massoni, 2011), perceptions in prospective workplaces (Tchibozo,
2007) and personal development alongside correlation to employability skills (Thompson et
al., 2013). ECAs have also been argued to help increase students’ sense of belonging and that
“ECAs are equally crucial for conventional and non-conventional learners” (Munir and Zaheer,
2021, p.252). Belonging has increasingly been cited as best practice to prevent isolation for
online learners (Peacock et al.,, 2020, p.24) and from alienating those “who already feel
isolated in the university context” (Glazzard 2017, p.308); however, challenges have been
raised to the assumptions being made that linking a sense of belonging to preventing student
drop out promotes “a reductive and exclusive understanding of belonging in the context of
a diverse contemporary student body” (Thomas 2018, p.25). Steps should therefore be taken
to ensure “accessible and inclusive university-linked extracurricular activity opportunities for
all students” (Stuart et al., 2011, p.213). Promoting participation by “student groups who may
not normally access them is likely to add value to the overarching student experience”
(Kerrigan and Manktelow 2021, p.135).

Other considerations such as a student’s location, identification with their education
environment and time put into ECAs can have a significant impact on student integration to
university (Astin, 1984), with social class and cultural background also playing a role in how
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involved a student is or can be involved in ECA’s (Suber, 2009). As examples of ECA’s can be
vast, occurring within and out with the curriculum, for the purposes of this research it is
important to consider such an activity that overlaps both arenas ECA’s can occur in — through
representation and student voice.

Representation and Student Voice

The learner voice has always been highlighted as central to the development of education as
a discipline (Dewey, 1916), moving forward with the formalisation of student voice in various
policy frameworks within HE in the UK (see QAA, 2012, 2018 and OfS, 2022). Due to this
increasing importance of student representation and student voice, there are ongoing
conversations around strengthening this mechanism through paying representatives for this
role (see Natzler, 2019) and other forms of extra-curricular involvement around learning and
teaching to “ensure they are not excluding students who need to work” (Mercer-Mapstone
and Bovill 2020, p.2555) who would otherwise be unable to participate. Considering more
students:

“...are expected to become strategic, instrumental citizens of their university...[with]
growing emphasis on the importance of student voice in quality assurance activities”
(Mendes and Hammett 2023, p.165),

more pressure is being put on the representative role so attention must be paid to ensuring:

"

...we... stop assuming that they can contribute their time and emotional labour for
free, when everyone else around the table is paid” (Dickinson, 2021).

This idea must be carefully considered, however, as paying or not paying students and their
“perception of the value of their role” (LeBihan, Lowe and Marie, 2018, p.117) can influence
participation.

With this growing significance, Fletcher (2014) hypothesised the need for ‘Meaningful Student
Involvement’, which has six defining characteristics - students being meaningfully involved in
all aspects of their education; their views sought out and corroborated by those in the
education system; students fully involved in strategies for educational reform; structures of
support in place for all involved; all involved being equally invested in the process; and where
learning exists in these opportunities being clear. Although these characteristics can lead to
the enhancement of the student voice, students involved in these processes, staff tasked with
listening and implementation and the systems in place to capture the student voice must be
considered alongside Fletcher’s characteristics in order to successfully facilitate student
involvement in feedback mechanisms.

Student voice in HE can be captured in several ways such as the role of student
representatives. Despite its wide usage, concerns have been raised at how this voice is being
captured, allowing the student voice to potentially be “passive in the process of change”
(Carey 2013, p.73). Also worth noting is students’ ideas around their representative role can
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be influenced by how academic staff perceive the role and their expectations on said students
(Lizzio and Wilson 2009, p.69). Power imbalances between students and staff have also been
discussed within research. Stemming from the view of tutors being in more powerful positions
and resulting in “the discourse which inhabits [this] relationship serv[ing] to ‘normalise’ the
power imbalance within this relationship” (Robinson 2012, p.103), it has been noted these
imbalances are important to consider “if student representation is to be seen as more than
tokenistic” (Bols 2020, p.35) — a point made clearly within course representatives in research
but could easily be applied to elected student officers.

To mitigate such influences, role ambiguity must be tackled by setting clear expectations and
clarifying “the type and extent of the authority they [experience] in the role” (Lizzio and
Wilson 2009, p.78) to help students understand their roles more clearly. Another mitigation
is electing student representatives to their positions, and it has been argued that formal
elections give representatives “...more of a mandate ... [and] a perception that being elected
[gives] the representatives more legitimacy...” (Bols, 2020, p.75) compared to students being
recruited into the role.

Students who undertake these representative roles have motivations linking to personal
development, helping fellow students, wanting to understand how things work in their
institution and persuasion into the role (Lizzio and Wilson, 2009, pp.73-74). These motivations
can influence the types of students that will willingly volunteer for a representative role, with
only certain demographics of students commonly undertaking these roles (see Bols, 2017 and
Mercer-Mapstone et al., 2021), meaning that only “the usual suspects and ‘super-engaged’
students are being heard” (Lowe 2023, p.8).

Having only certain students becoming representatives poses a challenge with an ever-
diversifying student body, considering that many students “may be prevented from fully
participating in, integrating with or feeling as if they belong” (Humphrey and Lowe 2017,
pp.173-174) dependent on their mode of study or even proximity to campus. Although this
can be tackled through training given to student representatives (Bols 2020, p.75), concerns
have also been raised about whether representatives are able to speak for the wider cohort
rather than just articulating their own viewpoints (Fielding 2004, p.299). The question of
“whether the full range of student views is being adequately reflected and reported through
the student representation system” (Little et al., 2009, p.25) comes up frequently in research
and has been examined further in recent years through the concept of representativeness.

Representativeness

When first exploring representativeness, Bols examined concerns that have been identified in
previous research such as “the double fact that students see different issues and see issues
differently” (Fielding 2001, p.130) and how a small group of students end up overtaking what
is deemed to be the student view (Menon, 2003), highlighting concerns of those who
participate in these initiatives being able to articulate the broad views of all students.

This concern has also been examined within staff-student partnerships, where it has been
identified that:
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“..those from privileged social locations and identities who have the prior
confidences or networks for self-select or be selected for involvement”
(Mercer-Mapstone et al., 2021, p.229).

When students reflected on their involvement in such activities, schemes being open to any
student to participate helped with “understanding their schemes to be inclusive” (Mercer-
Mapstone et al., 2021, p.237) with students’ perceptions of the accessibility of a programme
playing a role in whether they participated in such projects (see Marquis et al., 2018). This
would suggest that to tackle the perception that only certain types of students participate in
student representation, it needs to be clear that the opportunity is open to all students so
that it can be seen as an inclusive and accessible activity.

Bols identified that beyond ensuring this opportunity is made available to all students, that:

“..it is probable that students will be more likely to be prepared to speak to
representatives who look and sound like themselves and seem better able to
empathise with their experiences” (Bols 2017, p.5).

To ensure that institutions are hearing the views from as many students as possible, gathering
demographics of those involved in student representation can help identify ‘hard to reach’
groups within an institution (Bols 2017, p.5). Such work commenced in Scotland (see Steven
and Thomas, 2019) then across England and Wales where institutions were asked to identify
underrepresented cohorts then design interventions for these groups, resulting in benefitting
diversity within the institution and reflection on “what substantive changes could be made to
the institution itself” (Moody and Thomas 2020, p.14). Although this project focussed on
areas within institutions, the benefits outlined above would indicate such an exercise would
be beneficial to improve diversity within student representatives.

How representativeness is viewed within institutions has been seen to possibly “have a
significant impact on the extent to which they are perceived as being effective” (Bols 2022,
p.33) and with representativeness appearing in wider research (Lowe 2023, p.8) within the
forum of course representatives, other levels of representation such as student officers and
their students’ associations should be considered.

Students’ Associations and Student Officers

Throughout the history of HE (see Day and Dickinson, 2018), students’ input on their
education has been identified as a need, with Scotland first recommending students sit on
University Court (see Universities (Scotland) Act, 1858) and the establishment of Student
Representative Councils (SRCs) (see Universities (Scotland) Act, 1889). The developments in
England and Wales of student representation “was significantly slower” (Day and Dickinson
2018, p.16) but by the turn of the 20th century each institution in the UK had “some form of
student representative council” (Day and Dickinson 2018, p.17). Despite its original political
intent to restrict students’ unions (see Day, 2021), they now see protection through legislation
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(see Education Act 1994, Part 2) and a legislative mandate their national regulators (see
Charity Commission 2023, OSCR 2025 and Charity Commission of Northern Ireland 2019).

Elected by the student body “to act on their behalf and in their interest” (Klemenci¢ 2014,
p.400), student officers will either take a sabbatical year to undertake their role or do so
alongside their studies, depending on if the role is full-time or part-time. The importance of
student officers is gaining more prominence with university management seeing them as:

“...key actors in articulating students’ views and concerns in a market within which
‘the student voice’ has assumed considerable power” (Brooks et al., 2016b, p.472).

However, this importance can change as the interests of officers’ "passions could be
completely different from those of their predecessor" (Shaw and Atvars 2018, p.4), adding a
sense of volatility to this relationship which is key to articulating and amplifying the student
voice. Considering the complexity of the elected officer role, supporting officers through
inductions, training and ongoing development with association staff alongside setting out
responsibilities, boundaries and enabling understanding of their roles has been cited as
important to officer success and improvement of wellbeing (NUS, 2023) when representing
students.

Representativeness of Elected Student Officers

Although a key role, challenges have been presented around how much student officers reflect
the viewpoint of students, with this argument “gain[ing] prominence when justifying the
nature and extent of student representation” (Luescher-Mamashela 2013, p.1443) within
institutions alongside how aware the student body is of what their elected officers do (Kasper-
Hope, 2023). To ensure this power remains, it becomes significantly important that:

“...such positions of relative power are opened up to all students, and that the wider
student body views their union leaders as broadly representative” (Brooks et al 2015,
p.1205).

In order that election to such positions is inclusive, encouraging diverse groups of students to
stand (ECU, 2007). Students’ associations are seeing challenges in “a lack of motivation within
the general student body to participate” (Little et al 2009, p.55), with the pandemic
exacerbating this causing “/fatigue’ amongst students to proactively engage with enrichment
activities” (QAA 2023, p.20) linked to students’ associations, causing reconsideration on how
such opportunities are promoted to encourage student participation. Challenges have also
been cited in how visible students’ association activities are, with students wishing to see
multiple forms of online and on-campus communication used to raise awareness of such
activities (Moore and Lowe 2019, p.11) and with:
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“..considered, strategic, and/or targeting communication...the most common
[activity] to inviting a diversity of partners to engage” (Mercer-Mapstone et al., 2021,
p.234).

Although a beneficial area for research, minimal examples exist examining this area of work.
It has been hypothesised that representativeness can be applied to individuals who stand in
students’ association elections and that attracting diverse candidates to stand is a key step in
addressing this issue (Cuthbert, 2022) to understand “how and why such disproportionate
barriers to engagement arise and potential ways to overcome them” (Mercer-Mapstone et al.,
2021, p.229).

Issues in representativeness have also been seen internationally. Australia and New Zealand’s
voluntary student unionism legislation and its effect on how student associations are funded
have impacted how independent the association’s viewpoint is from that of institutions (see
Rochford, 2014 and Nissen and Hayward, 2017). With the process of student elections being
discouraged in India, the impact of the Lyngdoh Committee Report’s recommendations on age
limit of candidates has had significant impact on how representative student officers can be
(Dechamma, 2014). There have even been calls from the United States of America (USA) for
student government leaders to be more representative and:

"...student government should be accessible to all and include a diverse range of
identities, philosophies, backgrounds, and experiences" (Goodman 2021, p.704).

McStravock argued that lack of diversity could also be seen in student leadership roles in the
UK but that students:

“..are not putting themselves forward...due to a combination of the practical
barriers...and...a feeling that the SU is inaccessible to students like them” (McStravock
2022, p.4).

For officers to be fully representative of its student body, students’ associations must ensure
“mechanisms are in place to capture the experiences of all members of the student
community” (McStravock 2022, p.9), allowing underrepresented cohorts of students to be
able to engage with their representative body.

Despite the emergence of this topic, it has yet to be explored within a students’ association if
elected officers are able to be fully representative of the wider student body, so research
would benefit from such exploration. It is hoped that this research will be able to conclude if
Bols’ (2017) concept is applicable to elected student officers, if the same challenges with
course representatives present themselves within student officers, and recommendations can
be made to benefit the wider student movement.
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Conclusion

The above literature review can be seen to demonstrate why further research exploring the
extent the concept of representativeness applies to elected student officers could be
worthwhile.

As a form of extracurricular activity gaining more prominence in HE (QAA 2012, 2018, OfS
2022), there is a need to explore how representative current systems are to ensure such
opportunities are accessible and open to all, enabling wider participation within an
increasingly diverse student body (Stuart et al., 2011, p.213).

With COVID-19 having a significant effect on HE and students’ perception of value in activities
outwith the classroom (QAA, 2023), both institutions and representative bodies needs to
continue to use data to understand its student body (Crabtree 2023, p.15). The use of
guantitative data will help explore representativeness in regard to reflecting the study body
these individuals represent as well as identifying under-represented groups, but examining
representativeness of viewpoint (Bols 2017, p.2) will have more challenges.

With the increasing diversity of the student body (Stuart et al., 2011, p.213) and pressure on
students undertaking these roles (Mendes and Hammett 2023, p.165), alongside concerns of
fostering meaningful student engagement (Fletcher, 2014) with the current passivity of
student voice (see Carey, 2013 and QAA, 2023) and power imbalances existing in such roles
(Robinson 2012, p.103), work needs to be done to ensure such opportunities are accessible
and open to all. Understanding underrepresented groups in institutions and designing
interventions to encourage wider student involvement (Moody and Thomas 2020, p.14) can
help ensure roles are perceived to be inclusive, with perception having a significant impact on
how effective representatives can be.

Alongside working in partnership with their institution, students' associations need to
consider ways to ensure relevance and value to their students. With elected officers having
significant responsibility, recent research has highlighted that improved understanding of
their role, support and training can help ensure the ability to undertake such roles effectively
(NUS, 2023), however, how representative these roles are has not been examined thoroughly
in research. The research that does exist has highlighted that accessibility of the elections
process and attracting diverse candidates to stand (Cuthbert, 2022) alongside student voice
mechanisms being able to capture the full student experience (McStravock, 2022) should be
considered to address representativeness concerns but with these views not being tested, the
need for this research is made more apparent. Such results (see Cuthbert 2024) should be
shared with the sector where sector bodies, students’ associations and their institutions need
to come together to ensure these roles of authority and power are able to be obtained by any
student who wishes to stand for them.

References

Astin, A. W. (1984). Student involvement: A developmental theory for higher
education. Journal of College Student Development, 40, 518-529.

Student Engagement in Higher Education Journal 194
Volume 7, issue 1, September 2025



Austen, L. (2020). In T Lowe, Y El Hakim(Eds.), A handbook for student engagement in higher
education: Theory into practice Routledge.

Bartkus, K. R. &., Nemelka, B., Nemelka, M., & Gardner, P. (2012). Clarifying the meaning of
extracurricular activity: A literature review of definitions. American Journal of Business
Education, 5(6), 693—-704.

Beyond the Blue. (2023). University & students' union consultancy service. Retrieved
from https://www.btbl.co.uk/consultancy/universities and students unions

Bols, A. T. G. (2017). Enhancing student representation. The Journal of Educational
Innovation, Partnership and Change, 3(1), 81-89.

Bols, A. T. G. (2020). In T Lowe, Y El Hakim (Eds.), Handbook for student engagement in
higher education: Theory into practice Routledge.

Bols, A. T. G. (2022). Perceptions and perspectives on effective student representation
(doctoral dissertation UCL (University College London)).

Bovill, C. (2017). Maintaining criticality: Attempts to stop an unacceptable proportion of
students from feeling alienated. The Journal of Educational Innovation, Partnership and
Change, 3(1), 14-17.

Brooks, R. (2016). Student politics and protest: An introduction. In R Brooks (Ed.), Student
politics and protest: International perspectives Routledge.

Brooks, R., Byford, K., & Sela, K. (2016). Students' unions, consumerism and the neo-liberal
university. British Journal of Sociology of Education, 37(8), 1211-1228.

Brooks, R., Byford, K., & Sela, K. (2015). Inequalities in students' union leadership: The role of
social networks. Journal of Youth Studies, 18(9), 1204-1218.

Bryson, C. (2014). Clarifying the concept of student engagement. In C Bryson
(Ed.), Understanding and developing student engagement Routledge.

Buckley, A. (2014). How radical is student engagement? (and what is it for?). Student
Engagement and Experience Journal, 3(2), 1-23.

Carey, P. (2013). Representation and student engagement in higher education: A reflection
on the views and experiences of course representatives. Journal of further and Higher
Education, 37(1), 71-88.

Charities act 2011, (2011). Retrieved from https://www.legislation.gov.uk/ukpga/2011/25/

Charity Commission. (2023). Charity commission

guidance. https://www.gov.uk/guidance/charity-commission-guidance#full-publication-
update-history: Charity Commission. Retrieved from https://www.gov.uk/guidance/charity-
commission-guidance#tfull-publication-update-history

Crabtree, R. (2023). Barriers to student engagement: Why don't university students engage?
student engagement in higher. Education Journal, 4(3), 28—47.

Cuthbert, A. (2022). Exploring the representativeness of elected student officers Retrieved
from https://www.youtube.com/watch?v=Tur bdWF6xU

Student Engagement in Higher Education Journal 195
Volume 7, issue 1, September 2025



Cuthbert, A. (2024). Do they really represent me? exploring the representativeness of elected
student officers

Day, A., & Dickinson, J. (2018). David versus goliath: The past, present and future of students’
unions in the UK. https://www.hepi.ac.uk/2018/09/06/david-versus-goliath-past-present-
future-students-unions-uk/: Retrieved from https://www.hepi.ac.uk/2018/09/06/david-
versus-goliath-past-present-future-students-unions-uk/

Day, M. (2021). Once there was a war on students' unions WonkHE. Retrieved
from https://wonkhe.com/blogs-sus/the-war-on-students-unions/

Dechamma, S. (2014). University of hyderabad student union elections 2012: An analysis in
the light of lyngdoh committee recommendations. Social Change, 44(2), 263-274.

Dewey, J. (1916). Democracy and education. an introduction to the philosophy of education.
New York: Free Press.

Durham Students Union. (2021). Democracy review report - the findings are in! Retrieved
from https://www.durhamsu.com/articles/democracy-review-report-the-findings-are-in

Education act 1994 part 2 - students' unions, (1994). Retrieved
from https://www.legislation.gov.uk/ukpga/1994/30/part/Il

Equality Challenges Unit (ECU). (2007). Inclusive students' unions: Survey findings. London:
ECU.

Fielding, M. (2001). Students as radical agents of change. Journal of Educational
Change, 2(2), 123-141.

Fielding, M. (2004). Transformative approaches to student voice: Theoretical underpinnings,
recalcitrant realities. British Educational Research Journal, 30(2), 295-311.

Finn, J. D., & Zimmer, K. D. (2012). Student engagement: What is it? why does it matter? In S
Christenson, A Reschly & C Wylie (Eds.), Handbook of research on student
engagement Springer.

Fletcher, A. F. (2014). Student voice revolution: The meaningful student involvement
handbook CommonAction Publishing.

Fraser, D. (2023, ). Ministers propose new education super agency for scotland. BBC
News Retrieved from https://www.bbc.co.uk/news/uk-scotland-66049087

Glazzard, D. (2017). Looking for people like me: The barriers and benefits to SU participation
for working class students in an elite institution. The Journal of Educational Innovation,
Partnership and Change, 3(1), 306—319.

Goodman, M. A. (2021). Re(-)presentation and advocacy: Openly gay men and the work of
elected, undergraduate student government. Journal of College Student Development, 62(6),
692-707.

Halpin Partnership. (2023). Student union governance & democracy review. Retrieved
from https://halpinpartnership.com/services/board-diversity/

Student Engagement in Higher Education Journal 196
Volume 7, issue 1, September 2025



Humphrey, O., & Lowe, T. (2017). Exploring how a 'sense of belonging' is facilitated at
different stages of the student journey in higher education. Journal of Educational
Innovation, Partnership and Change, 3(1), 172—188.

Kasper-Hope, O. (2023). Organising before it was cool. Retrieved
from https://alkhemy.org.uk/2023/03/30/2332/

Kerrigan, M., & Manktelow, A. (2021). Widening participation and lifelong learning

Klemenci¢, M. (2014). Student power in a global perspective and contemporary trends in
student organising. Studies in Higher Education, 39(3), 396-411.

Learmonth, A. (2023, ). Scottish government claws back £46m budget uplift for

education. Herald Scotland Retrieved

from https://www.heraldscotland.com/politics/23496099.scottish-government-claws-back-
46m-budget-uplift-education/

Lebihan, J., Lowe, T., & Marie, J. (2018). Considerations of the challenges, conflicts and
competitions when expanding student-staff partnerships across an institution: Perspectives
from three UK universities. Journal of Learning and Teaching in Higher Education, 1(2), 173—
180.

Little, B., Locke, W., Scesa, A., & Williams, R. (2009). Report for HEFCE on student
engagement.

Lizzio, A., & Wilson, K. (2009). Student participation in university governance: The role
conceptions and sense of efficacy of student representatives on departmental
committees. Studies in Higher Education, 34(1), 69—-84.

Lowe, T. (2023). Advancing student engagement in higher education: The need for reflection,
critique. In T Lowe (Ed.), Advancing student engagement in higher education: Reflection,
critique and challenge Routledge.

Lowe, T., & El Hakim, Y. (2020). N introduction to student engagement in higher education. In
T Lowe, & Y El Hakim (Eds.), A handbook for student engagement in higher education:
Theory into practice Routledge.

Luescher-Mamashela, T. M. (2013). Student representation in university decision making:
Good reasons, a new lens? Studies in Higher Education, 38(10), 1442—-1456.

Marchlinksa, A., Pownall, M., Blundell-Birtill, P., & Harris, R. (2023). We all sort of struggled
through it together': Students' lived experiences of university life during the
pandemic. Journal of further and Higher Education, , 1-14.

Marquis, E., Jayaratnam, A., Mishra, A., & Rybkina, K. (2018). | feel like some students are
better connected": Students' perspectives on applying for extracurricular partnership
opportunities. International Journal for Students as Partners, 2(1), 64-81.

Massoni, E. (2011). The positive effects of extra curricular activities on students. ESSAI, 9

McStravock, K. (2022). We cannot be who we cannot see — exploring the extent to which
students' union officers can be truly representative of an increasingly diverse student
body. All Ireland Journal of Teaching and Learning in Higher Education, 14(1), 1-15.

Student Engagement in Higher Education Journal 197
Volume 7, issue 1, September 2025



Mendes, A. B., & Hammett, C. (2023a). The new tyranny of student participation? student
voice and the paradox of strategic-active student-citizens. Teaching in Higher
Education, 28(1), 164-179.

Mendes, A. B., & Hammett, D. (2023b). The new tyranny of student participation? student
voice and the paradox of strategic-active student-citizens. Teaching in Higher
Education, 28(1), 164-179.

Mercer-Mapstone, L. &., & Bovill, C. (2020). Equity and diversity in institutional approaches
to student-staff partnership schemes in higher education. Studies in Higher
Education, 45(12), 2541-2557.

Mercer-Mapstone, L., Islam, M., & Reid, T. (2021). Are we just engaging 'the usual suspects'?
challenges in and practical strategies for supporting equity and diversity in student-staff
partnership initiatives. Teaching in Higher Education, 26(2), 227-245.

Moore, A., & Lowe, T. (2019). Is it worth my time? an investigation the hooks, barriers and
considerations of contemporary students when committing time to extra-curricular
activities. Journal for Educational Innovation, Partnership and Change, 5(1)

Mpanza, S. E., Adetiba, T. C., Mlambo, C., & Mlambo, V. H. (2019). Political parties and
students union government elections in south africa's tertiary institutions: The case of
university of zululand

Munir, S., & Zaheer, M. (2021). The role of extra-curricular activities in increasing student
engagement. Asian Association of Open Universities Journal, 16(3), 241-254.

National Union of Students (NUS). (2022). Starting up an FE SU: Elected officers. Retrieved
from https://www.nusconnect.org.uk/resources/4-starting-up-an-fe-su-elected-students-
union-association-officers

National Union of Students (NUS). (2023). Officer wellbeing research. NUS Charity, London:

Natzler, M. (2019). Should student reps be paid? Retrieved
from https://www.hepi.ac.uk/2019/10/30/should-student-reps-be-paid/

Nissen, S., & Hayward, B. (2017). Students’ associations: The new zealand experience. In R
Brooks (Ed.), Student politics and protest: International perspectives Routledge.

O'Dea, J. W. (1994). The effect of extra-curricular activities on academic development,. De
Moines: Drake University.

Office for National Statistics (ONS). (2020). Coronavirus and the impact on students in higher
education in england. Retrieved

from https://www.ons.gov.uk/peoplepopulationandcommunity/educationandchildcare/artic
les/coronavirusandtheimpactonstudentsinhighereducationinenglandseptembertodecember
2020/2020-12-21

Office for Students (OfS). (2022). Securing student success: Regulatory framework for higher
education in england. Office for Students. Retrieved

from https://www.officeforstudents.org.uk/publications/securing-student-success-
regulatory-framework-for-higher-education-in-england/

Student Engagement in Higher Education Journal 198
Volume 7, issue 1, September 2025



Office of the Scottish Charity Regulator (OSCR). (2025). Being a charity in scotland. Retrieved
from https://www.oscr.org.uk/managing-a-charity/trustee-duties/being-a-charity-in-

scotland/

Peacock, S., Cowan, J., Irvine, L., & Williams, J. (2020). An exploration into the importance of
a sense of belonging for online learners. International Review of Research in Open and
Distributed Learning, 21(2), 18-34.

Quality Assurance Agency (QAA). (2012). UK quality code for higher education. Gloucester:
QualityAssurance Agency.

Quality Assurance Agency (QAA). (2018). UK quality code for higher education advice and
guidance: Student engagement. https://www.qaa.ac.uk/the-quality-code/advice-and-
guidance/student-engagement: QualityAssurance Agency. Retrieved

from https://www.gaa.ac.uk/the-quality-code/advice-and-guidance/student-engagement

Quality Assurance Agency (QAA). (2023). Student engagement guidelines: Learning from
innovative practices introduced in response to COVID-19. Gloucester: Quality Assurance
Agency.

Robinson, C. (2012). Student engagement: What does this mean in practice in the context of
higher education institutions. Journal of Applied Research in Higher Education, 4(2), 94—-108.

Rochford, F. (2014). Bringing them into the tent -student association and the neutered
academy. Studies in Higher Education, 39(3), 485—499.

Scottish Funding Council (SFC). (2021). Review of coherent provision and
sustainability. Scottish Funding Council. Retrieved
from https://www.sfc.ac.uk/review/review.aspx

Scottish Funding Council (SFC). (2022a). College final funding allocations AY 2022-23. ( No.
26). https://www.sfc.ac.uk/publications-
statistics/announcements/2022/SFCAN142022.aspx: Scottish Funding Council. Retrieved
from https://www.sfc.ac.uk/publications-
statistics/announcements/2022/SFCAN142022.aspx

Scottish Funding Council (SFC). (2022b). University final funding allocations AY 2022-23. ( No.
26).Scottish Funding Council. Retrieved from https://www.sfc.ac.uk/publications-
statistics/announcements/2022/SFCAN152022.aspx

Scottish Government. (2022). Post school education, research and skills development
ecosystempurpose and principles: Scope and approach. Scottish Government. Retrieved
from https://www.gov.scot/publications/purpose-and-principles-for-post-school-
educationresearch-and-skills-development-ecosystem-scope-and-approach/

Shaw, C., & Atvars, T. (2018). Two sides of the same coin: A university and student union
perspective on partnership and risk. Teaching and Learning Together in Higher Education, 24,
1-6.

Steven, K., & Thomas, L. (2019). Attracting diversity end of project report. Retrieved
from https://www.advance-he.ac.uk/knowledge-hub/attracting-diversity-end-project-report

Student Engagement in Higher Education Journal 199
Volume 7, issue 1, September 2025



Stevenson, J., & Clegg, S. (2011). Possible selves: Students orientating themselves towards
the future through extracurricular activity. British Educational Research Journal, 37(2), 231-
246.

Stuart, M., Lido, C., Morgan, J., Solomon, L., & May, S. (2011). The impact of engagement
with extracurricular activities on the student experience and graduate outcomes for
widening participation populations. Active Learning in Higher Education, 12(3), 203—-215.

Suber, J. (2009). Class, culture, and participation in the collegiate extra-
curriculum. Sociological Forum, 24(4), 877-900.

Tchibozo, G. (2007). Extra-curricular activity and the transition from higher education to
work: A survey of graduates in the united kingdom. Higher Education Quarterly, 61(1), 37—
56.

The Charity Commission for Northern Ireland. (2019). Starting a new
charity. https://www.charitycommissionni.org.uk/start-up-a-charity/: Charity Commission of
Northern Ireland. Retrieved from https://www.charitycommissionni.org.uk/start-up-a-

charity/

Thomas, K. C. (2018). Rethinking student belonging in higher education: From bourdieu to
borderlands. Oxon: Routledge.

Thompson, L., Clark, G., Walker, M., & Whyatt, J. D. (2013). It's just like an extra string to your
bow': Exploring higher education students' perceptions and experiences of extracurricular
activity and employability. Active Learning in Higher Education, 14(2), 135-147.

Tinto, V. (1975). Dropout from higher education: A theoretical synthesis of recent
research. Review of Educational Research, 45(1), 89—125.

Trowler, V. (2010). Student engagement literature review. York: The Higher Education
Academy.

Universities (Scotland) act 1889, (1889). Retrieved
from https://www.legislation.gov.uk/ukpga/Vict/52-53/55/contents

UWSU. (2022). Democracy review -what is it? Retrieved
from https://uwsu.com/news/article/democracy-review

UWTSD Students' Union. (2023). Democracy review. Retrieved
from https://www.uwtsdunion.co.uk/democracy-review

Wilson, C., Sims, S., Dyer, J., & Handley, F. (2022). Identifying opportunities and gaps in
current evaluation frameworks -the knowns and unknowns in determining effective student
engagement activity. Assessment &Amp; Evaluation in Higher Education, 47(6), 843—856.

Student Engagement in Higher Education Journal 200
Volume 7, issue 1, September 2025



